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Communicative Language Teaching (CLT) is often described as “teaching for
communication,” but its value goes beyond speaking activities. At its core, CLT treats language
as a tool for making meaning with other people, and it invites learners to use the language for
real purposes—to ask, negotiate, clarify, persuade, and connect. This article explains the role of
the communicative teaching method in language learning by linking classroom practice to key
ideas such as communicative competence, interaction, comprehensible input, pushed output,
and focus on form. It also adopts a humanistic perspective: learners are not only building
grammar and vocabulary, they are building a voice, a sense of belonging, and confidence to
participate. Practical classroom strategies are provided (e.g., information-gap tasks, problem-
solving, projects, and structured discussion routines), along with realistic solutions for common
constraints such as large classes, exam pressure, mixed proficiency, and limited time. The
article argues that CLT is most effective when it balances meaning with accuracy and when
teachers build a supportive classroom culture where mistakes are treated as evidence of
learning rather than failure.

Many language learners can explain grammar rules but still freeze when they need to
speak. They may know the “right” tense, yet cannot find the words to ask for help, to disagree
politely, or to tell a simple story. This gap between knowledge about language and the ability to
use language is exactly where the communicative teaching method matters most.

Communicative Language Teaching (CLT) emerged as a response to approaches that
centered on forms detached from use. CLT does not reject grammar; it changes the question
from “What rule are we teaching today?” to “What meaning do learners need to make today,
and what language will help them do it?” In a communicative classroom, learners learn by using
the language—speaking, listening, reading, writing, and thinking with it—while the teacher
guides attention to accuracy at the moments when it is most useful.

This article discusses the role of the communicative teaching method in language learning
from two angles. The first angle is theoretical: how CLT aligns with well-established ideas about
how languages are acquired (input, interaction, output, and noticing). The second angle is
humanisticc how CLT can support learners’ identity, motivation, and willingness to
communicate. When learners feel safe to try, they try more. When they try more, they learn
more. And when they learn more, communication becomes less frightening and more possible.

2. What “communicative” means: competence, not just conversation

CLT is sometimes misunderstood as “just speaking” or “free talk.” In fact, CLT is built on
the broader idea of communicative competence: knowing how to use language appropriately
and effectively in different situations, not only knowing grammatical forms (Hymes, 1972;
Canale & Swain, 1980). Communicative competence includes:
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grammatical knowledge (forms and structures),

sociolinguistic knowledge (what is polite or appropriate),

discourse knowledge (how ideas connect across sentences),

and strategic competence (how to repair communication when problems happen).

This perspective changes classroom priorities. Learners need repeated chances to:

express meanings that matter to them,

listen and respond to real messages,

negotiate when they do not understand,

and adjust their language for different purposes and audiences.

In practice, “communicative” means that activities have a genuine information or opinion
gap, a clear purpose, and some freedom of expression. A controlled drill can be useful, but it
becomes communicative when the response is not already known and the learner must choose
language to reach an outcome.

3. Why CLT helps language learning: input, interaction, output, and noticing

CLT supports learning because it creates conditions that research and theory consistently
point to as important.

3.1. Meaningful input that learners can understand
Learners need exposure to language that is slightly beyond their current level but still
understandable with context and support—often described as comprehensible input (Krashen,
1982). CLT classrooms naturally provide rich input: teacher talk shaped for learners, peer talk,
short texts, audio, and task instructions. When input is connected to a purpose (solving a
problem, completing a project), learners pay attention differently: they listen to understand,
not just to repeat.

3.2. Interaction that makes learners work for meaning

Interaction is not only practice; it can be part of the learning mechanism. During
interaction, learners ask for clarification (“What do you mean?”), confirm understanding (“So
you’re saying...?”), and negotiate meaning. These moves help learners notice gaps in
understanding and push them to process language more deeply (Long, 1996). In other words,
communication problems can become learning opportunities.

3.3. Output that pushes learners to be precise

Speaking and writing are not only “outputs” at the end of learning; they can contribute to
learning when learners are pushed to make their message clear and accurate. When learners
try to express a complex idea and cannot, they become aware of what they lack. This is
sometimes called the “noticing” function of output (Swain, 1985). In a communicative
classroom, output is purposeful: learners talk to achieve something, and that purpose
encourages clearer language.

3.4. Focus on form at the right moment

A common fear is that CLT ignores accuracy. Strong communicative teaching does not
ignore accuracy—it sequences it. Teachers can draw brief attention to grammar, vocabulary,
pronunciation, or pragmatics when these forms are needed for the task, when errors block
meaning, or when a pattern is repeated across learners (Long, 1991). This “focus on form”
keeps communication central while still helping learners develop control of language forms.

4. What CLT looks like in real classrooms: practices that keep meaning at the center
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CLT is not one single technique; it is a set of principles that can be realized through many
task types and routines. Below are practical options that work across age groups when adjusted
for level and context.

4.1. Information-gap tasks

In information-gap tasks, learners have different pieces of information and must
communicate to complete the whole. Examples include:

“Find someone who...” surveys,

spot-the-difference pictures,

timetable exchanges,

jigsaw reading/listening where each group has one part of the story.

These tasks naturally encourage questioning, clarification, and confirmation—core
interaction skills.

4.2. Problem-solving and decision-making

Give learners a real decision to make, not a pretend one. For example:

choosing the best plan with a limited budget,

ranking items for survival in an emergency,

planning a class event,

solving a mystery with clues.

When learners must agree on an outcome, they have a reason to explain, disagree politely,
and persuade.

4.3. Role-play with emotional safety and structure

Role-plays become productive when learners are supported with language resources
(useful phrases, sentence starters, and role cards) and when the teacher builds a safe
atmosphere. For shy learners, start with low-risk roles and short turns. For example:

ordering food,

asking for directions,

talking to a doctor,

resolving a small conflict between friends.

4.4. Projects that connect language to life

Projects make language learning feel purposeful and personal. Examples:

“My neighborhood guide” (brochure + short presentation),

“Interview a family member” (questions + summary),

“Class podcast” (short episodes with roles),

“Community problem” posters (identify a problem and propose solutions).

Projects also integrate skills: reading for ideas, writing for clarity, speaking for an
audience, and listening for feedback.

4.5. A small but powerful routine: talk moves

Even short speaking routines can build strong communicative habits. Teach and practice
“talk moves,” such as:

asking a follow-up question,

paraphrasing someone’s idea,

agreeing/disagreeing politely,

inviting a quieter partner to speak.

These moves support both language development and classroom community.
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5. The humanistic role of CLT: voice, identity, and belonging

Language learning is emotional. Learners do not only bring “ability” into the classroom;
they bring fear of embarrassment, past experiences of being corrected harshly, and hopes about
who they can become in a new language. A humanistic approach reminds us that
communication is a social act, and learners learn best when they feel respected, seen, and safe
(Dornyei, 2001).

CLT supports humanistic goals in several ways:

It gives learners agency. Instead of only repeating the teacher’s language, learners choose
words to express their own meanings.

It supports identity building. Learners can talk about their lives, values, and goals, which
helps them feel that the new language belongs to them, not only to textbooks.

It creates belonging through collaboration. Pair and group work can help learners feel less
alone in the struggle of learning.

A simple classroom moment shows the difference. In a form-focused lesson, a learner
might be “wrong” because the verb ending is missing. In a communicative lesson, the same
learner is first understood, then helped to say it better. The message matters, and the learner’s
effort is valued. Over time, that feeling changes motivation and willingness to communicate—a
factor strongly connected to real-world language use (Maclntyre, Clément, Dérnyei, & Noels,
1998).

Humanistic CLT does not mean “no correction.” It means correction with care: selecting
what to correct, how to correct, and when to correct so that learners stay engaged rather than
shut down.

6. Common challenges and realistic solutions

Teachers often agree with CLT in theory but face real constraints. Below are common
challenges and practical ways forward.

6.1. Large classes and limited time

In large classes, uncontrolled speaking can become noisy without learning. The solution
is structure:

use clear task steps and time limits,

assign roles (speaker A/B, note-taker, timekeeper),

use simple outcome products (a list, a plan, a short report),

monitor actively and collect frequent errors for a brief whole-class feedback moment.

6.2. Exam pressure and the fear of losing accuracy

If exams test grammar, teachers may feel CLT is risky. A balanced approach works better:

teach grammar in short focused moments,

then immediately require learners to use it for meaning,

recycle the same form across multiple tasks over weeks.

This links accuracy to communicative use rather than treating them as separate worlds
(Lightbown & Spada, 2013).

6.3. Mixed proficiency and unequal participation

Some learners dominate; others stay silent. Solutions include:

planning tasks with “easy entry” and “challenge options,”

giving sentence starters to lower-level learners,

using turn-taking tools (speaking tokens, numbered turns),

Vol. 6, No. 4 — Special Issue (EJAR) ISSN: 2181-2020



INTERNATIONAL SCIENTIFIC AND
NATIONAL UNIVERSITY OF PRACTICAL CONFERENCE ON “INDIRECT

UZBEKISTAN NAMED TRANSLATION: A TWO-ARCHED BRIDGE
AFTER MIRZO ULUGBEK BETWEEN CULTURES”

TASHKENT, APRIL 15-17, 2026
rotating roles so quieter learners are sometimes the “information holder.”

6.4. Limited resources

CLT does not require expensive technology. Many communicative tasks use paper, the
board, and learners’ experiences:

picture prompts,

short dialogues for role-plays,

simple surveys,

local topics (transport, markets, festivals, school life).

What matters is the purpose and interaction, not the material quality.

6.5. Teacher beliefs and classroom culture

Sometimes the biggest challenge is not the task but the classroom norms. If learners
believe that silence is “safe,” they will avoid risk. Teachers can shift norms by:

celebrating attempts, not only correct answers,

using gentle feedback (recasts, prompts, and peer support),

reflecting with learners on progress,

setting clear expectations: “We learn by trying.”

The communicative teaching method plays a central role in language learning because it
builds the bridge between knowing language and using language. CLT creates meaningful
reasons to listen, speak, read, and write; it shapes interaction where learners negotiate
meaning; and it encourages output that pushes learners toward clearer and more accurate
expression. When combined with timely focus on form, communicative teaching supports both
fluency and accuracy.

Just as importantly, CLT supports the human side of learning. It helps learners develop a
voice in the new language, experience success in real interaction, and build confidence to
participate beyond the classroom. In this sense, communicative teaching is not only a method—
itis a commitment to seeing learners as people who are learning to connect. When learners feel
that connection, language stops being only a school subject and becomes a living tool for life.
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